
How to Cite: 

Khanh, M. Q., Tinh, T. T., Giang, T. T., Hong, N. T. T., Kien, P. T., & Quang, N. V. (2021). 

The process of forming students’ pedagogical professionalism: A case study at Hanoi 

National University of Education in Vietnam. Linguistics and Culture Review, 5(S3), 704-

712. https://doi.org/10.21744/lingcure.v5nS3.1531  

 
 

 
Linguistics and Culture Review © 2021. 
Corresponding author: Khanh, M.Q.; Email: khanhmq.hnue@gmail.com     

Manuscript submitted: 18 July 2021, Manuscript revised: 09 Sept 2021, Accepted for publication: 27 Oct 2021 

704 

The Process of Forming Students’ Pedagogical 

Professionalism: A Case Study at Hanoi 
National University of Education in Vietnam 
 

 
Mai Quoc Khanh 

Hanoi National University of Education, Hanoi city, Viet Nam 

 
Tran Trung Tinh 

National Academy of Education Management, Hanoi city, Vietnam 

 
Trinh Thuy Giang 

Hanoi National University of Education, Hanoi city, Viet Nam 

 

Nguyen Thi Thanh Hong 
Hanoi National University of Education, Hanoi city, Viet Nam 

 

Phan Trung Kien 
Ha Noi Metropolitan University, Hanoi city, Viet Nam 

 

Nguyen Vinh Quang 
Hanoi National University of Education, Hanoi city, Viet Nam 

 

 
Abstract---Objectives of the study: Assessing the process of students’ 

forming pedagogical professionalism at Hanoi National University of 

Education (HNUE), Vietnam. Research Methods: We used the polling 

method through questionnaires to collect information for the research 
process. Two questionnaires were designed for two groups of subjects, 

group 1 for 203 students and group 2 for 18 administrators and 

lecturers. We use mathematical statistical methods, and data analysis 
to make judgments. Research results: A part of students do not have a 

full sense of pedagogical professionalism. The process of forming 

students’ pedagogical professionalism has not been clearly shaped 
from the identification and implementation of goals, principles, 

content and activities involved in this process. At the end of the study, 

we propose four measures to overcome the above limitations at HNUE. 
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Introduction  

 

In the world of 21st century, all fields of economy, culture, society and education 

have had a dramatically development along with great progress in science and 
technology improvement (Lauermann, 2017; Ingvarson, 2001). This innovation 

has created several potential opportunities as well as harsh challenges for 

education and training aspects according to the need for high-quality human 
resources for all professions of social life (Lapuzina et al. 2018; Khanh et al. 2019; 

Khanh, 2020).  

 
The social education process contributes to the variety and complicity of each 

individuals' development. In specific, the impact of formal educational lecturers or 

professors (or pedagogical professions) plays a significant role, which is different 
from the influence of “non-professional educators” such as parents, unions, local 

communities, etc. (Lauermann, 2017; Campbell, 2019). 

 

The teaching staff is a core department that actualizes educational goals into 
practice, playing a decisive role in evaluating process for the quality and 

effectiveness of education (Aakre et al. 2014; Andrews & Abawi, 2017; Dalli, 2008; 

Khanh & Phuong, 2017). On the one hand, the trend for new education methods 
can meet social requirements in the international environment around the world 

(Dalli, 2008; Lauermann, 2017; Edmond & Hayler, 2013). On the other hand, this 

field is placing new standards on the level and capacity of teachers (Dalli, 2008; 
Guerriero, 2017), following with a need for the professionalism of the teacher 

(Voitovska et al., 2019). 

 
The pedagogical professionalism of teachers directly affects the outcomes of their 

career activities in particular and their achievements during the he education and 

training process in general (Khanh, 2020; Khanh et al., 2019; Huong, 2019; Anh, 

2019). In this way, the type of research related to teacher training in general and 
pedagogical professionalism education for future teachers in particular is an ideal 

concern in Vietnam as well as over the world. 

 
Research Methodology 

Survey objectives 

 
The purpose of the survey is to assess the real situation of developing pedagogical 

professionalism of students at Hanoi National University of Education in Vietnam. 

 
Survey content 

 

The survey content includes the three main parts with an actual status of 

implementing the goal of forming pedagogical professionalism for students; real 
situation of forming pedagogical professionalism for students; final result for the 

practice of the main topic (Markham & Aveyard, 2003). 

 
Survey audience 

 

There are 203 students, including 95 males and 08 females. Regarding 
participants in the study by year, the proportion of first-year students accounts 
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for 50 students (24.6%), the rate of second-year students is 50 students (24.6%), 

the third-year students number makes up for 52 students (25.6%), and the final 
year students group has 51 responders (25.2%). 18 staff and lecturers of the 

Department of Psychology - Education of HNUE has been involved in the survey. 

In which, the proportion of female subjects has 15 officials and lecturers (83.3%), 
and the proportion of male subjects has 3 officials and lecturers (16.7%). 

 

Survey approach 

 
Questionnaires are delivered to the participants through polling with a group of 

queries to collect information for the research process. There are 02 sample forms 

used for two groups of survey subjects, group 1 for students and group 2 for 
administrators and teachers. To facilitate the survey data collection, we stipulate 

as the following requirements: 

 

 Ai.1: Developing and implementing a study and career training plan for 

individual’s purpose in a reasonable, scientific and effective manner 

 Ai.2: Fulfilling all responsibilities to own self and school requirements 

 Ai.3: Maximizing concentration and mobilizing all of abilities in learning and 

career training activities 

 Ai.4: Actively and regularly updating professional knowledge in the process 

of studying and training 

 Ai.5: Building independence, autonomy and cooperation in learning, 

training and other complementary activities 

 Ai.6: Having a good sense of discipline in study, job practice and daily life 

 Ai.7: Forming and developing an agile demeanor in performing learning and 

educating tasks 

 Ai.8: Conducting the appropriate communication and behavior according to 
each relationship 

 Ai.9: Using appropriate clothes when participating in study activities and 

other situation organized by the school, faculty, and lecturers 

 Ai.10: Preparing and implementing a reasonable rest plan to ensure the 
health condition 

 Ct.1: Educating students on the comprehensive content of professionalism 

and pedagogical professionalism concepts 

 Ct.2: Educating students on the characteristics of pedagogical 
professionalism 

 Ct.3: Educating students on manifestations of pedagogical professionalism 

 Ct.4: Delivery knowledge to students about the social requirements for 

pedagogical professionalism 

 Ct.5: Transferring the career requirements of the profession for pedagogical 

professionalism 

 Ct.6: Disseminating students the needs of the school for students in the 

process of study and career training 

 Ct.7: Educating students on the expectations for the process to form and 

develop pedagogical professionalism 

 Ct.8: Inspiring students the career beliefs 

 Ct.9: Teaching students professional attitudes 

 Ct.10: Instructing students the system of professional attitudes 
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 Ct.11: Practicing students in skills and behaviors of a teacher in accordance 

with the standards of pedagogical professionalism 

 

Data analysis and interpretation 
 

The survey data were collected, classified and checked carefully by the research 

team. In particular, in terms of data cleaning, which information is considered to 
have errors, will be re-implemented to ensure that the obtained data source 

accurately reflects the opinions of all respondents. 

 

These data are aggregated according to different criteria; each category will 
present the unit in number or percentage (Sriprakash, 2010; Osowski et al., 

2013). According to reported data, we will draw several assessments and 

comments about the status of each surveyed point. Based on the assessments 
from the survey results, the research team makes some suggestions towards 

improving the quality of pedagogical professional education for HNUE, Vietnam 

students, directly matching with the requirements of innovation and quality 
improvement in teaching force training (Petko, 2012; Lauermann & König, 2016). 

 

Research Results 
 

The actual results of the level of goals implementation for forming pedagogical 

professionalism for students of the Department of Psychology - Education at 

Hanoi National University of Education are shown in Table 1. 
 

Table 1 

Actual situation of generating the forming pedagogical professionalism goals for 
students in the Department of Psychology and Education at Hanoi National 

University of Education 

 

Expression 

Frequency 

Always Often Sometimes Rarely Never 

Qty % Qty % Qty % Qty % Qty % 

Ai.1 32 15.8 135  66.5 32 15.8 3 1.5 1 0.5 

Ai.2 62 30.5 87 42.9 53 26.1 1 0,5 0 0.0 

Ai.3 51 25.1 74 36.5 64 31.5 13 6.4 1 0,5 

Ai.4  47 23.2 102 50.2 43 21.2 9 4.4 2 1.0 
Ai.5 61 30.0 98 48.3 34   16.7   9 4.4 1 0.5 

Ai.6 82 40.4 96 47.3 21 10.3 3 1.5 1 0,5 

Ai.7 68 33.5 87 42.9 39 19.2 8 3.9 1 0,5 
Ai.8 86 42.4 98 48.3 17 8.4 1 0,5 1 0,5 

Ai.9 91 44.8 97 47.8 10 4.9 3 1.5 2 1.0 

Ai.10 81 39.9 80 39.4 32 15.8 6 3.0 4 2.0 

 

From the Table 1 statistical collection, we observed that: 
 

In general, the students of the Faculty of Psychology - Education at Hanoi 

National University of Education who participated in the survey mostly realized 
that the necessity of the forming pedagogical professionalism process and 

conducting self-training is a key to reaching the goal of professionalizing 
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pedagogical career path for themselves. However, there a small number of the 

student not having awareness of pedagogical professionalism role then they are 
rarely or never try to improve and encourage themselves to construct their special 

characteristics (Yang et al., 2013; Alemdag & Cagiltay, 2018; Latini et al., 2020). 

In this way, the lack of consciousness, attitude and positivity can influence the 
outcome quality when those students join in and carry out learning and training 

activities during the working process. 

 

In the scope of the Department of Psychology and Education at Hanoi National 
University of Education, the research results on the actual contents of realizing 

the goal of forming the pedagogical professionalism of the students have required 

school leaders to make some instructions (Ginaya et al., 2020). The management 
staff, teachers of the university should direct the study and the implementation of 

fostering activities to enhance the students' ability to cultivate themselves in order 

to form the professionalism of teachers (Lukman et al., 2016). The Table 2 reveals 
the real application of the forming pedagogical professionalism result for students 

of the Faculty of Psychology and Education at Hanoi National University of 

Education. 
 

Table 2 

The result of forming pedagogical professionalism for students in the Faculty of 

Psychology and Education at Hanoi National University of Education 
 

Expression 

Level 

Good Fairly good Average 
Below 

average 
Weak 

Qty % Qty % Qty % Qty % Qty % 

Ai.1 46 22.7 137  67.5 19 9.4 1 0.5 0 0.0 
Ai.2 77 37.9 92 45.3 34 16.7 0 0,0 0 0.0 

Ai.3 55 27.1 101 49.8 41 20.2 6 3.0 0 0,0 

Ai.4 54 26.6 100 49.3 47 23.2 2 1.0 0 0.0 
Ai.5   72 35.5 90 44.3 37   18.2 4 2.0 0 0.0 

Ai.6 88 43.3 99 48.8 16 7.9 0 0.0 0 0,0 

Ai.7 71 35.0 96 47.3 35 17.2 1 0.5 0 0,0 

Ai.8 104 51.2 87 42.9 12 5.9 0 0,0 0 0,0 
Ai.9 120 59.1 75 36.9 8    3.9 0 0.0 0 0.0 

Ai.10 85 41.9 86 42.4 27 13.3 5 2.5 0 0.0 

 

Table 2 reveals that most students have a clear awareness of the levels and 
outcomes of the pedagogical professionalism building based on the assessments 

of managers and teachers about the actual performance of students in the 

Department of Psychology and Education at Hanoi National University of 

Education. In contrast, there is a minority group of students showing a lack of 
attention to generate manifestations of pedagogical professionalism and express a 

serious attitude in training to form specialized pedagogical skills for themselves 

(Lukіianchuk et al., 2021). As a consequence, the problem causes a significant 
challenge for a number of school leadership departments (management staff and 

faculty) of the Psychology - Education Department of Hanoi National University of 

Education to research and analysis teaching methods to be appropriate in 
educating and training students to indoctrinate the Pedagogical professionalism. 
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Table 3 

Assessment of management staff, teachers on the actual results of the 

professional pedagogical education implementation for students in certain 

contents 
 

Expression 

Results 

Good 
Fairly 
good 

Average 
Under 

average 
Weak 

Qty % Qty % Qty % Qty % Qty % 

Ct.1 5 27.8 10 55.6 3 16.7 0 0.0 0 0.0 
Ct.2 6 33.3 10 55.6 2 11.1 0 0.0 0 0.0 

Ct.3 6 33.3 9 50.0 3 16.7 0 0.0 0 0.0 

Ct.4 4 22.2 11 61.1 2 11.1 1 5.6 0 0.0 
Ct.5 5 27.8 11 61.1 2 11.1 0 0.0 0 0.0 

Ct.6 9 50.0 7 38.9 2 11.1 0 0.0 0 0.0 

Ct.7 3 16.7 14 77.8 1 5.6 0 0.0 0 0.0 

Ct.8 8 44.4 7 38.9 3 16.7 0 0.0 0 0.0 
Ct.9 8 44.4 8 44.4 2 11.1 0 0.0 0 0.0 

Ct.10 7 38.9 9 50.0 2 11.1 2 11.1 0 0.0 

Ct.11 3 16.7 12 66.7 2 11.1 1 5.6 0 0.0 

 

Looking at Table 3, the result covers the level of the pedagogical-professionalism 
content appliance for students in the Department of Psychology and Education at 

Hanoi University of Education with the majority of respondents obtained as “Very 

often”, “Quite often” and “Frequently”. On the other hand, there are still 
categories presenting performance levels in “Rarely do” and “Not done yet”. 

 

The actual status of the contents implement related to pedagogical 
professionalism for students of the Faculty of Psychology - Education at Hanoi 

University of Education according to the survey result from Table 3 obtained: the 

mass of collected data stays at “Good” and “Fairly good”. In comparison to other 
audiences’ replies, the consequence of educational contents implement is still at 

the “Average” and “Weak” levels. 

 
This circumstance requires the school to focus more on the status of performance 

and polish up the efficient educational methods to boost the results of the 

implementation of the pedagogical professionalism content in the education scope 

for students (Suryasa et al., 2019). 
 

Commute and discussion 

 
A part of students participating in the survey seems not to have a complete 

awareness of pedagogical professionalism and the operation of forming those 

essential skills for students in their career path (Smyrnova et al., 2021). In case, 
the issue needs the school and related parties to research, deploy and apply 

suitable measures to raise knowledge level for administrators, teachers and 

students for understanding the role of pedagogical professionalism and 
pedagogical professionalism foundation for learners. 
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Recently, the process of forming pedagogical professionalism for students has not 

been clearly shaped from the identification and implementation of goals, 
principles, contents as well as relevant activities to this process (Zulfija et al., 

2013; Bayarystanova et al., 2014). The final outcome of the evaluation through 

the audiences participating in the survey affirmed that the process of forming 
pedagogical professionalism for the freshman was mainly achieved at a medium 

level. This unsatisfied result will ask for the extension of the research and 

perfecting the process of forming pedagogical professionalism for students. 

Furthermore, one of the most crucial missions is to focus on building and 
completing the teaching system to tackle numerous issues related to the process 

of forming pedagogical professionalism for the learners. 

 
Conclusion 

 

The above survey results are quite similar to some extent to recent research by 
(Khanh et al. 2020; Khanh & Phuong, 2017) which have shown strengths and 

limitations in developing pedagogical professionalism for students, as well as 

evaluating the core factors affecting the operation of forming pedagogical 
professionalism for the knowledge receiver. In the purpose of developing the 

overall quality and effectiveness, there are some recommendations that the 

research teams suggest due to the aspect of pedagogical education for students: 

Solutions proposed by the research team for implementation at HNUE. 
 

 The organizations should improve training to raise awareness of the value of 

Pedagogical professionalism among administrators, lecturers, and students 

and the educating process of Pedagogical professionalism for students. 

 School administrators need to build more discussion to develop and execute 

strategies to support Pedagogical professionalism. 

 Guarantee for students at the University of Education to have the resources 

they have to participate in the process of improving Pedagogical 
professionalism. 

 Checking, evaluating, and adjusting the process of developing pedagogical 

professionalism for students. 

Acknowledgments 

 
This research investigated a part of the conclusions from the project “Education of 

Pedagogical professionalism for HNUE’s students to satisfy the demands of 

innovation and improve the quality of teaching.” The subject code: SPHN 20-11. 
 

References 

 

Aakre, B. M., Ito, T., & Kato, T. (2014). Pedagogical Professionalism and 
Professionalization in Norway and Japan. 

Alemdag, E., & Cagiltay, K. (2018). A systematic review of eye tracking research 

on multimedia learning. Computers & Education, 125, 413-428. 
https://doi.org/10.1016/j.compedu.2018.06.023  

Andrews, D., & Abawi, L. (2017). Three-dimensional pedagogy: A new 

professionalism in educational contexts. Improving Schools, 20(1), 76-94. 

https://doi.org/10.1016/j.compedu.2018.06.023


 

 

711 

Anh, P.T.K. (2019). Some theoretical issues about teacher assessment need to be 

trained to meet the requirements of general education innovation. Journal of 

Educational Sciences, Hanoi National University of Education, Vietnam, 64(1), 

185-194.  
Bayarystanova, E., Arenova, A., & Nurmuhametova, R. (2014). Education system 

management and professional competence of managers. Procedia-Social and 
Behavioral Sciences, 140, 427-431. 
https://doi.org/10.1016/j.sbspro.2014.04.448 

Campbell, L. (2019). Pedagogical bricolage and teacher agency: Towards a culture 

of creative professionalism. Educational Philosophy and Theory, 51(1), 31-40. 

Dalli, C. (2008). Pedagogy, knowledge and collaboration: towards a ground‐up 
perspective on professionalism. European Early Childhood Education Research 
Journal, 16(2), 171-185. 

Edmond, N., & Hayler, M. (2013). On either side of the teacher: perspectives on 

professionalism in education. Journal of Education for Teaching, 39(2), 209-

221. 
Ginaya, G., Kanca, I. N., & Sri Astuti, N. N. (2020). Designing problem-based 

learning (PBL) model for tourism vocational education in 4.o 

industry. International Journal of Linguistics, Literature and Culture, 6(1), 14-
23. https://doi.org/10.21744/ijllc.v6n1.808 

Guerriero, S. (ed.) (2017), Pedagogical Knowledge and the Changing Nature of the 

Teaching Profession, Educational Research and Innovation, OECD Publishing, 
Paris. 

Huong, H.T. L. (2019). Proposing a number of professional capabilities of teacher 

4.0 for education students. Journal of Educational Sciences, Hanoi National 

University of Education, Vietnam, 64(2A), 38-49.  
Ingvarson, L. C. (2001). Strengthening the profession: A comparison of recent 

reforms in the USA and the UK. In Australian College of Education Seminar 
Series. 

Khanh, M.Q. & Phuong, N.N. (2017). Pedagogical professionalism improvement for 

lecturers in bachelor's degrees in Educational Psychology and Education at 

higher education institutions. Scientific conference, Vietnam. 

Khanh, M.Q. (2020). Current status of forming pedagogical professionalism for 
undergraduates in Hanoi National University of Education,  Journal of 

Educational Sciences, Hanoi National University of Education, Vietnam, 65(4), 

48-59.  
Khanh, M.Q. etc. (2019). Theoretical issues in the formation of pedagogical 

professionalism for students at Vietnam's National University of Education 

nowadays" Science and technology project at the university level, code SPHN 
16-02. 

Lapuzina, O., Romanov, Y., & Lisachuk, L. (2018). Professional Ethics as an 

Important Part of Engineer Training in Technical Higher Education 
Institutions. 

Latini, N., Bråten, I., & Salmerón, L. (2020). Does reading medium affect 

processing and integration of textual and pictorial information? A multimedia 

eye-tracking study. Contemporary Educational Psychology, 62, 101870. 
https://doi.org/10.1016/j.cedpsych.2020.101870  

Lauermann, F. (2017). Teacher motivation, responsibility, pedagogical knowledge 

and professionalism: A new era for research. 

https://doi.org/10.1016/j.sbspro.2014.04.448
https://doi.org/10.21744/ijllc.v6n1.808
https://doi.org/10.1016/j.cedpsych.2020.101870


         712 

Lauermann, F., & König, J. (2016). Teachers’ professional competence and 

wellbeing: Understanding the links between general pedagogical knowledge, 
self-efficacy and burnout. Learning and Instruction, 45, 9-19. 

https://doi.org/10.1016/j.learninstruc.2016.06.006 

Lukman, .-., Abdulhak, I., & Wahyudin, D. (2016). Learning model development 

to improve students’ oral communication skill: (a research and development 
study on english as a foreign language (EFL) subject in all junior high schools 

in north of lombok, west nusa tenggara province). International Journal of 
Linguistics, Literature and Culture, 2(2), 147-166.  

Lukіianchuk A., Kharahirlo, V., Sakhno, O., Tataurova-Osyka, G., & Stadnik, N. 

(2021). Conditions for the development of psychological and pedagogical 

competence of teachers of vocational (professional and technical) 
education. Linguistics and Culture Review, 5(S3), 678-696. 

https://doi.org/10.21744/lingcure.v5nS3.1552 

Markham, W. A., & Aveyard, P. (2003). A new theory of health promoting schools 

based on human functioning, school organisation and pedagogic 
practice. Social science & medicine, 56(6), 1209-1220. 

https://doi.org/10.1016/S0277-9536(02)00120-X 

Osowski, C. P., Göranzon, H., & Fjellström, C. (2013). Teachers’ interaction with 
children in the school meal situation: The example of pedagogic meals in 

Sweden. Journal of nutrition education and behavior, 45(5), 420-427. 

https://doi.org/10.1016/j.jneb.2013.02.008  
Petko, D. (2012). Teachers’ pedagogical beliefs and their use of digital media in 

classrooms: Sharpening the focus of the ‘will, skill, tool’model and integrating 

teachers’ constructivist orientations. Computers & Education, 58(4), 1351-

1359. https://doi.org/10.1016/j.compedu.2011.12.013 
Smyrnova, T. A., Bilova, N. K., Lynenko, A. F., Osadchaya, T. V., & Levytska, I. M. 

(2021). The axiological approach to the training of students of pedagogical 

universities. Linguistics and Culture Review, 5(S4), 171-182. 
https://doi.org/10.21744/lingcure.v5nS4.1570 

Sriprakash, A. (2010). Child-centred education and the promise of democratic 

learning: Pedagogic messages in rural Indian primary schools. International 
Journal of Educational Development, 30(3), 297-304. 
https://doi.org/10.1016/j.ijedudev.2009.11.010 

Suryasa, I.W., Sudipa, I.N., Puspani, I.A.M., Netra, I.M. (2019). Translation 

procedure of happy emotion of english into indonesian in kṛṣṇa text. Journal 
of Language Teaching and Research, 10(4), 738–746 

Voitovska, O., Tolochko, S., & Ridei, N. (2019). Professional and Pedagogical 
Culture and Teachers’ Professional Competence as Components of their 

Professionalism. 

Yang, F. Y., Chang, C. Y., Chien, W. R., Chien, Y. T., & Tseng, Y. H. (2013). 
Tracking learners' visual attention during a multimedia presentation in a real 

classroom. Computers & Education, 62, 208-220. 

https://doi.org/10.1016/j.compedu.2012.10.009 
Zulfija, M., Indira, O., & Elmira, U. (2013). The professional competence of 

teachers in inclusive education. Procedia-social and behavioral sciences, 89, 

549-554. https://doi.org/10.1016/j.sbspro.2013.08.892 

https://doi.org/10.1016/j.learninstruc.2016.06.006
https://doi.org/10.21744/lingcure.v5nS3.1552
https://doi.org/10.1016/S0277-9536(02)00120-X
https://doi.org/10.1016/j.jneb.2013.02.008
https://doi.org/10.1016/j.compedu.2011.12.013
https://doi.org/10.21744/lingcure.v5nS4.1570
https://doi.org/10.1016/j.ijedudev.2009.11.010
https://doi.org/10.1016/j.compedu.2012.10.009
https://doi.org/10.1016/j.sbspro.2013.08.892

